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Abstract

The Four-Year Integrated Bachelor of Education (B.Ed.) Programme,
recommended under the National Education Policy (NEP) 2020, aims to transform
teacher education in India by integrating disciplinary knowledge and pedagogical
training from the undergraduate level. This study critically examines the
effectiveness of the Four-Year Integrated B.Ed. Programme (FYI-B.Ed.) in
selected teacher education institutions in India. Using a descriptive survey method,
data were collected from 240 participants comprising pre-service teachers and
teacher educators from government and private institutions. A structured
questionnaire measuring academic preparedness, pedagogical competence,
professional commitment, school internship effectiveness, and institutional
support was administered. Statistical tools including mean, standard deviation, t-
test, ANOVA, and correlation analysis were employed. The findings indicate that
the programme significantly enhances pedagogical competence and subject
integration but faces challenges in infrastructure, faculty preparedness, and
internship implementation. The study concludes that while the programme has
strong structural potential, its effectiveness depends on institutional capacity and
policy execution. Recommendations are made for curriculum restructuring, faculty
development, and improved school partnerships.

Keywords: Four-Year Integrated B.Ed., NEP 2020, Teacher Education, Pedagogical Competence, Internship, Teacher
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1. Introduction

Teacher education in India has undergone several transformations from colonial training schools to post-independence
reforms and contemporary restructuring under NEP 2020. One of the most significant reforms proposed by NEP 2020 is
the introduction of the Four-Year Integrated B.Ed. Programme as the minimum qualification for school teachers by
2030. This model replaces the traditional one-year and two-year B.Ed. programmes by integrating subject specialization
with pedagogy over four years.

The rationale behind this reform is to address long-standing concerns regarding fragmented curriculum, inadequate
practicum exposure, commercialization of teacher education, and poor quality outcomes. However, the success of this
ambitious reform depends on its implementation and institutional readiness.

This study critically evaluates the effectiveness of the Four-Year Integrated B.Ed. Programme in selected institutions in
India.

2. Rationale of the Study

Despite policy-level enthusiasm, empirical evidence on the effectiveness of the Four-Year Integrated B.Ed. Programme
remains limited. Given its nationwide implementation plan, systematic evaluation is necessary to assess:

¢ Academic integration

e Pedagogical skill development
e Internship quality

e Professional orientation

e Institutional preparedness

The present study addresses this gap.

3. Objectives of the Study

1. To examine the level of academic and pedagogical preparedness among students enrolled in the Four-Year
Integrated B.Ed. Programme.

2. To analyze the effectiveness of school internship components.

3 To compare perceptions between government and private institutions.

4, To examine gender differences in perceived programme effectiveness.

5 To identify challenges in implementation.

4. Research Questions

1. How effective is the Four-Year Integrated B.Ed. Programme in developing pedagogical competence?
2. Are there significant differences between government and private institutions?

3. Does gender influence perception of programme effectiveness?

4. What are the major institutional challenges?

5. Hypotheses

HO1: There is no significant difference between government and private institutions in perceived effectiveness.
HO2: There is no significant gender difference in programme effectiveness perception.

HO3: There is no significant relationship between internship quality and pedagogical competence.
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6. Methodology
6.1 Research Design

Descriptive survey method.

6.2 Sample

Category Number
Pre-service Teachers 200
Teacher Educators 40
Government Institutions 120
Private Institutions 120
Male 110
Female 130
Total 240

Sampling Technique: Stratified random sampling.
6.3 Tool Used
A self-developed Likert-scale questionnaire (5-point scale) consisting of 40 items across five dimensions:

Academic Integration
Pedagogical Competence
Internship Effectiveness
Professional Commitment

M

Institutional Support
Reliability (Cronbach’s Alpha) = 0.87
7. Data Analysis and Results

7.1 Overall Effectiveness

Dimension Mean SD

Academic Integration 3.92 0.54
Pedagogical Competence 4.05 0.48
Internship Effectiveness 3.68 0.62
Professional Commitment 3.88 0.51
Institutional Support 341 0.70
Overall Mean 3.79 0.57

Interpretation: The overall mean score (3.79) indicates above-average effectiveness. Pedagogical competence scored
highest, while institutional support scored lowest.
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7.2 Comparison Between Government and Private Institutions

Institution Type| Mean SD t-value p-value
Government 3.92 0.52 3.14 0.002
Private 3.66 0.59

Since p < 0.05, HO1 is rejected.
Interpretation: Government institutions reported significantly higher effectiveness.

7.3 Gender Difference

Gender |Mean SD t-value p-value
Male [3.76 0.56 0.89 0.374
Female |3.82 0.58

p > 0.05 — HO2 accepted.
Interpretation: No significant gender difference.
7.4 Correlation Between Internship Quality and Pedagogical Competence

R=0.62
p<0.01

HO3 rejected.

Interpretation: Strong positive correlation. Better internship experience significantly enhances pedagogical competence.
8. Discussion of Findings

The study reveals that the Four-Year Integrated B.Ed. Programme effectively enhances pedagogical competence due to
early exposure to teaching-learning theories and extended practicum. The integration of subject content and pedagogy

reduces fragmentation seen in traditional models.

However, institutional support remains comparatively weak. Faculty shortages, inadequate laboratories, and insufficient
school partnerships affect implementation.

The significant difference between government and private institutions may be due to better funding and policy alignment
in public universities.

The strong correlation between internship quality and pedagogical competence validates the experiential learning approach
embedded in NEP 2020.

9. Major Challenges Identified

The Four-Year Integrated B.Ed. Programme, envisioned under the National Education Policy 2020, represents a progressive
reform in teacher education. However, the transition from policy to practice has revealed several critical challenges that
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affect its overall effectiveness. These challenges are structural, academic, administrative, and socio-economic in nature,
and must be addressed systematically for the programme to succeed.

9.1. Infrastructural Constraints

One of the most significant challenges is the lack of adequate infrastructure in many teacher education institutions. The
integrated programme requires:

o Well-equipped classrooms
¢ ICT-enabled teaching-learning resources
e Laboratories and libraries

¢ Facilities for practicum and internships

Many institutions, especially in rural and semi-urban areas, are not sufficiently prepared to meet these requirements, which
compromises the quality of implementation.

9.2. Shortage of Qualified Faculty

The success of the programme depends heavily on competent teacher educators. However, there is:
o A shortage of trained and qualified faculty

¢ Limited expertise in multidisciplinary teaching

e Inadequate exposure to modern pedagogical practices

This gap affects both the academic rigor and the practical training components of the programme.

9.3. Lack of Institutional Preparedness

The shift from a traditional B.Ed. model to an integrated structure demands substantial institutional restructuring.
Challenges include:

¢ Curriculum redesign and alignment with NEP 2020

¢ Administrative readiness

e Resistance to adopting new teaching methodologies

Many institutions are still in the transitional phase and struggle to fully implement the programme.
9.4. Financial Constraints

Implementing the integrated B.Ed. programme involves considerable financial investment. Institutions face difficulties in:
e Upgrading infrastructure

e Recruiting and training faculty

e Providing teaching-learning resources

Limited funding, especially in government and rural institutions, hampers effective execution.

9.5. Limited Awareness and Acceptance

There is a general lack of awareness among students, parents, and even educators regarding:

e The structure and benefits of the programme
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e Career prospects after completion

This often leads to low enrollment and hesitation in adopting the new system. Additionally, some stakeholders still prefer
the traditional B.Ed. pathway due to familiarity.

9.6. Regional Disparities

India’s diverse educational landscape leads to uneven implementation across states. Differences in:
e Policy execution

¢ Resource availability

o Institutional capacity

result in disparities in the quality and effectiveness of the programme. States with better infrastructure and governance adapt
more efficiently than others.

9.7. Weak School-Institution Linkages

The programme emphasizes extensive school internships and field engagement. However:
e Many institutions lack strong partnerships with schools

o Internship opportunities are sometimes poorly structured

e Mentorship during practice teaching is inconsistent

This reduces the effectiveness of the experiential learning component.

9.8. Increased Academic Load on Students

The integrated nature of the programme combines subject knowledge and professional training within four years, leading
to:

e A heavy academic workload

e Limited flexibility for students

e Increased stress and pressure

Some students find it challenging to balance theoretical and practical requirements simultaneously.
9.9. Monitoring and Evaluation Issues

Effective implementation requires strong monitoring mechanisms. However:
e There is a lack of standardized evaluation frameworks

e Quality assurance systems are still evolving

e Inconsistent assessment practices across institutions

This affects the reliability and credibility of the programme outcomes.

9.10. Resistance to Change

Educational reforms often face resistance from stakeholders, including:

o Faculty accustomed to traditional teaching methods
© 2026 The Published by . Website: https://ijcope.org/ 6
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o Institutions reluctant to adopt new systems
e Students uncertain about new career pathways

Such resistance slows down the pace of implementation and reduces the programme’s effectiveness.
Conclusion of Challenges

In summary, while the Four-Year Integrated B.Ed. Programme holds great promise for improving teacher education in
India, its success is significantly constrained by multiple interconnected challenges. Addressing these issues requires
coordinated efforts at the policy, institutional, and grassroots levels. Strategic planning, adequate funding, capacity building,
and awareness generation are essential to overcome these barriers and ensure the programme achieves its transformative
potential.

10. Implications of the Study

The present study on the effectiveness of the Four-Year Integrated B.Ed. Programme carries significant implications for
policy, practice, institutions, and future research. As a key reform under the National Education Policy 2020, the programme
is expected to reshape the landscape of teacher education in India. The implications are discussed below:

10.1. Policy Implications

The findings highlight the need for strong and consistent policy support to ensure the successful implementation of the
integrated B.Ed. programme. Policymakers must:

¢ Develop clear operational guidelines for institutions

e Ensure uniformity in curriculum and evaluation standards across states
e Allocate sufficient funding for infrastructure and faculty development
e Establish robust monitoring and accreditation mechanisms

This implies that without sustained governmental commitment, the programme may not achieve its intended outcomes.
10.2. Implications for Teacher Education Institutions

Teacher education institutions must undergo structural and academic transformation to effectively implement the
programme. This includes:

¢ Redesigning curriculum to ensure integration of theory and practice
e Strengthening practicum and internship components

¢ Adopting multidisciplinary approaches in teaching-learning

o Investing in digital and physical infrastructure

Institutions must also build partnerships with schools to provide meaningful field experiences, which are central to the
success of the programme.

10.3. Implications for Teacher Educators
Teacher educators play a pivotal role in translating policy into practice. The study implies that they need:
e Continuous professional development and training

¢ Familiarity with modern pedagogical approaches
e Skills in mentoring and reflective teaching practices
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Their role is no longer limited to content delivery but extends to facilitating holistic development and professional identity
formation among trainees.

10.4. Implications for Student Teachers

For student teachers, the integrated B.Ed. programme offers both opportunities and responsibilities:
¢ Opportunity to develop strong subject knowledge alongside pedagogical skills

¢ Early exposure to classroom realities through internships

¢ Development of critical thinking, communication, and leadership skills

However, students must also adapt to a more rigorous and intensive academic structure, which demands sustained
engagement and commitment.

10.5. Implications for School Education System

The programme has long-term implications for the school education system:

e Improved teacher quality leading to better student learning outcomes

¢ Adoption of innovative and learner-centered teaching methods

o Strengthening of school-university collaboration

Ultimately, the programme can contribute to improving the overall quality of education at the school level.
10.6. Implications for Equity and Access

The study indicates that special attention must be given to ensure equitable implementation:
¢ Address regional disparities in infrastructure and resources

e Provide financial support to marginalized students

e Ensure access to quality teacher education in rural and remote areas

Without addressing these concerns, the programme may widen existing inequalities.

10.7. Implications for Future Research

The study opens avenues for further research:

e Empirical studies on learning outcomes of integrated B.Ed. graduates

o Comparative studies across states and institutions

 Longitudinal research on career progression of trained teachers

e Evaluation of the impact on school education quality

Such research will help in refining the programme and ensuring its continuous improvement.
10.8. Implications for Educational Reform

The integrated B.Ed. programme signifies a broader shift toward holistic and competency-based education. Its success can:
e Serve as a model for other professional education programmes

¢ Promote interdisciplinary learning

¢ Encourage innovation in curriculum design
© 2026 The Published by . Website: https://ijcope.org/ 8
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Thus, it has the potential to influence the overall direction of educational reform in India.
Conclusion of Implications

In sum, the Four-Year Integrated B.Ed. Programme has far-reaching implications that extend beyond teacher education to
the entire educational ecosystem. Its effectiveness depends on coordinated efforts among policymakers, institutions,
educators, and students. If these implications are addressed strategically, the programme can become a cornerstone in
achieving quality education and sustainable national development

11. Conclusion

The Four-Year Integrated B.Ed. Programme represents a progressive reform aimed at professionalizing teacher education
in India. The findings suggest that it is moderately to highly effective in improving pedagogical competence and academic
integration. However, its success is contingent upon institutional preparedness, infrastructure, and quality internship
implementation.

The Four-Year Integrated B.Ed. Programme introduced under the National Education Policy 2020 represents a landmark
reform in the landscape of teacher education in India. It reflects a decisive shift from the conventional, fragmented model
of teacher preparation to a more cohesive, multidisciplinary, and practice-oriented framework. By integrating subject
knowledge with pedagogical training over a sustained period, the programme seeks to produce professionally competent,
reflective, and socially responsible teachers capable of meeting the evolving demands of 21st-century classrooms.

The findings of this study suggest that the integrated B.Ed. programme has significant potential to enhance the quality of
teacher education. Its emphasis on early and continuous teaching exposure, holistic development, and the blending of theory
with practice contributes to stronger pedagogical understanding and professional identity formation among teacher trainees.
Furthermore, the programme aligns well with global standards of teacher education, thereby positioning India to compete
more effectively in the international educational arena.

However, the effectiveness of the programme is not uniform across the country and is often constrained by practical
challenges. Issues such as inadequate institutional infrastructure, shortage of qualified teacher educators, financial
limitations, and lack of awareness among stakeholders pose serious barriers to its successful implementation. Additionally,
regional disparities and resistance to systemic change further complicate the transition from the traditional model to the
integrated approach.

Despite these challenges, the integrated B.Ed. programme should be viewed as a progressive and necessary step toward
revitalizing teacher education in India. Its long-term success will depend on sustained policy support, capacity building of
institutions, continuous professional development of faculty, and robust monitoring mechanisms. Equally important is the
need to foster collaboration between universities, teacher education institutions, and schools to ensure meaningful practical
engagement.

In conclusion, the Four-Year Integrated B.Ed. Programme holds immense promise for transforming the teaching profession
in India. If implemented effectively and supported by adequate resources and strategic planning, it can significantly improve
the quality of teachers and, consequently, the overall standard of education. Thus, it stands not merely as an educational
reform, but as a crucial investment in the nation’s future.

If adequately supported, the programme has the potential to transform teacher quality and educational outcomes in India.
12. Suggestions for Further Research

o Longitudinal impact study.
e Comparative study with traditional B.Ed.
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o State-wise implementation analysis.
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